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Abstract 
The future professional translator and interpreter needs to be able to communicate successfully both in the source and in the 
target language. Among the causes that generate unsuccessful communication is also the inability to speak a language as close to 
a native speaker as possible. In any language, but especially in English, a faulty pronunciation leads to major message 
misunderstandings. Therefore, correct pronunciation is essential for any interpreter. The 1st year students of the bachelor’s 
degree program “Translation-Interpreting” of the Faculty of Communication Sciences within the Politehnica University 
Timişoara (Romania) encounter difficulties in pronouncing English accurately. The present article identifies the causes 
generating this situation and proposes strategies to overcome it.  
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1. Introduction 
The emergence of the market economy and the globalisation process have generated a lot of cultural, political,  
economic, technological, scientific and information exchange which is often mediated by translators and interpreters. 
Therefore, the need for well trained linguists who are able to effectively convey a message, be it written or spoken, 
from one language to another has also arisen. One of the causes that leads to the success or failure of an 
interpretation is related to the accuracy of the interpreter’s pronunciation. There is no doubt that acquiring a native 
accent is a difficult task, particularly for those students who do not interact directly with native speakers. However, 
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there are strategies that help them improve their pronunciation, especially for the purpose of avoiding faulty 
communication. 
2. The academic discipline Practical course in English taught in the bachelor’s degree program ”Translation- 
Interpreting” of the Politehnica University Timişoara (Romania) 
In order to fulfill the needs of the present labour market, The Faculty of Communication Sciences of Politehnica 
University Timişoara (Romania) has strenghthened its educational offer by putting up the bachelor’s degree program 
”Translation-Interpreting”. The students enrolled in this program study English as their major and French or German 
as their minor. Among the academic disciplines that students study here is also the one entitled  Practical course in 
English which is taught in the autumn semester of the first year. The Practical course in English is made up of two 
parts: Writing communication skills and Oral communication skills and comprises a two-hour writing 
communication skills seminar and a two-hour oral communication skills laboratory a week. The students are 
continuously assessed during the semester, that means they have to sit an examination in the middle and at the end 
of the semester in both writing and oral communication. The average mark of all the examination marks mentioned 
above is their final examination mark. Moreover, their continuous involvement in the class activities and their 
completion of the homeworks is also assessed and mirrored by their activity mark. Their final mark for this 
discipline is the average mark of the final examination mark and the activity mark.  The students are awarded four 
credit points for getting a pass mark. The fact that the development of writing and oral communication skills is 
approached separately has the advantage of  focussing on the aspects specific to one of the subjects of study in 
question and not to both of them. In other words, the mistakes that are not relevant for developing one of the skills 
are not dealt with unless they impede communication. The effect of such an approach is that students do not feel 
overwhelmed by the instructor’s pointing to every single mistake and thus get more confident in using the language 
(Harmer, 1991, 2007; Şimon, 2013). 
 
3. Strategies for improving the English pronunciation of the 1st year ”Translation-Interpreting” students 
 As the 1st year students of the bachelor’s degree program “Translation-Interpreting” encounter difficulties in 
pronouncing English, part of the activities conducted during the oral communication skills laboratories deals with 
improving their English pronunciation. We have singled out several external and internal causes that influence the 
Romanian students’ ability to pronounce English accurately. The external causes are those that cannot be removed 
by the instructor. The internal causes are those that can be influenced by the instructor in order to improve the 
student’s language skills (Şimon, 2013).  
The identified external causes are: 
x the large number of students taking part in an English class – about 35 students per class. This is a   characteristic 
both of the pre-academic and academic Romanian educational system. 
x the lack of language laboratories, particularly in the pre-academic educational system 
x the small number of hours dedicated to studying English in the pre-academic educational system –two  hours a 
week 
x the speaker’s natural ability to imitate sounds. 
The large classes do not favour the individual oral repetition of sounds, words or sentences. So, besides the choral 
activities, individual oral reproduction activities do not take place so often because they are time consuming, taking  
into account the large number of pupils that have to be listened to and corrected. This situation could be improved 
by the existence of language laboratories in the pre-academic educational system that would allow pupils to listen to 
native speakers and then to reproduce their way of speaking while recording their voices. During the follow-up 
activity pupils check their pronunciation and repeat the exercise until an acceptable level of accuracy is reached. So, 
the existence of a language laboratory would both save time and be more effective in terms of the pronunciation 
improvement. The serial activities listening-recording while reproducing-checking have also the advantage of 
giving pupils the opportunity to listen to their actual English pronunciation, to compare it to that of a native English 
speaker, to improve it by repetition, to notice progress. A better command of the English pronunciation could be 
achieved by including one more hour in the pre-academic curriculum. Finally, the speaker’s phonetic ability is 
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something that teachers cannot really change as it has been proved that some persons "have a 'better ear' for foreign 
languages than others” (Kenworthy, 1990: 6). The internal causes that contribute to the pronunciation problems of 
the 1st year “Translation-Interpreting” students are: 
x the students are not aware of the importance of accurate pronunciation 
x the students’ lack of knowledge in terms of English phonetics and phonology. 
In order to improve the pronunciation of the 1st Year “Translation-Interpreting” students, the instructor tackles 
the following topics: 
x raising awareness of the effect a faulty pronunciation has on communication 
x description and practice of  the International Phonetic Alphabet 
x introduction to and practice of  the English sound system 
x introduction to and practice of  the stress system at the word and sentence level 
x introduction to and practice of  the rhythm of the English language  
x explanation and practice of  the intonation patterns in English. 
Improving the students’ English pronunciation highly depends on the chosen teaching strategies, i.e. the teaching 
plan adopted by the instructor in order to achieve his/ her goal. The strategies employed for teaching  the above 
mentioned topics are: 
x topic introduction 
x brainstorming 
x presentation and discussion of the topic, both deductively and inductively  
x controlled practice: listening to recordings of native speakers in order to get the meaning, the correct 
pronunciation of sounds, the stress, rhythm and intonation; repetition; drills; reading aloud; role-plays; recording 
students’ pronunciation   
x semi-controlled practice: fill-the-gap and matching exercises, semi-controlled dialogues  
x free practice: conversations, debates,  problem solving situations, students’ Power Point presentations on certain 
topics in which the taught information is used  
x self-, peer-, teacher-assessment. 
One can easily notice that, after teaching the theoretical issues, there is a smooth passage from getting 
accustomed to the sounds and music of the English language to a free practice in which language is used 
independently and students’ pronunciation is monitored and assessed. Using these teaching strategies gives the 1st  
year “Translation-Interpreting” students  the opportunity to practise their pronunciation individually in controlled 
and semi-controlled exercises, but also to interact with their peers and to use language in context in some of the 
controlled (role-plays), semi-controlled (semi-controlled dialogues) and free exercises. This gradual approach gives 
them confidence in their ability to pronounce English accurately, observing also the communication purpose. The 
fact that the students come in front of the class to play certain roles in role-plays and semi-controlled dialogues 
prepares them for the final Power Point presentation that they make in front of the class. In other words, they learn 
to cope with their emotions and anxieties of talking English in front of a larger number of persons. Finally, the 
students are encouraged to self-assess their performance and are helped to do it correctly. If the student cannot 
identify the mistakes s/he has made, the peers are asked to evaluate their collegue’s performance. The instructor 
intervenes only if the students cannot identify the pronunciation mistakes. The self-assessment is essential in giving 
the students the necessary tools for lifelong learning. 
4. Conclusion 
The present article pointed to the role of the translators and interpreters in a globalised world and to the 
importance of an accurate pronunciation in any kind of oral interaction. Taking this into account, the Faculty of 
Communication Sciences of the Politehnica University Timişoara (Romania) offers the bachelor’s degree program 
“Translation-interpreting”. The article shortly described the program and the academic discipline Practical course in 
English, which is available to students in their 1st year of study. This academic discipline has two parts: Writing 
communication skills and Oral communication skills. Pronunciation classes are held during the oral communication 
skills laboratory. As the 1st year students enrolled in this program encounter difficulties in pronouncing English 
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accurately, we identified the external and internal causes generating such a situation.  The identified external causes 
are the large number of students taking part in an English class, the lack of language laboratories, the small number 
of hours dedicated to studying English in the pre-academic educational system and the speaker’s natural ability to 
imitate sounds. The described internal causes are: the students are not aware of the importance of accurate 
pronunciation and the students’ lack of knowledge in terms of English phonetics and phonology. After singling out 
the external and internal causes contributing to the students’ difficulty in pronouncing English, remedy solutions 
have been proposed, emphasising the teaching strategies for improving the students’ English pronunciation.  
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